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‭PBIS at‬
‭Kelley Elementary‬

‭Kelley Elementary is committed to making sure that all‬

‭students are able to have a positive learning experience by creating an‬

‭environment in which they can grow academically, socially, and emotionally.‬

‭The implementation of Positive Behavior Interventions and Supports, also known‬

‭as PBIS, has become crucial in fulfilling this commitment.‬

‭PBIS provides proactive strategies for defining, teaching, and supporting‬

‭appropriate student behaviors to help create a positive and safe learning‬

‭environment. Our goal is to explicitly teach and model behavioral‬

‭expectations, as well as recognize and celebrate positive behaviors shown by‬

‭students. By improving the school environment, we hope to increase learning‬

‭time and promote academic, social success, and college and career‬

‭readiness.‬

‭The foundation of PBIS at Kelley Elementary centers around three behavior‬

‭expectations, also known as the Kelley KEyS:‬‭Kindness,‬‭Effort,‬‭and‬‭Safety‬‭.  Each‬

‭behavior expectation is explicitly taught for specific settings at the school.‬

‭Through the use of strategies, lessons, modeling, and hands-on-activities,‬

‭students are provided with a clear understanding of expected school‬

‭behaviors in a variety of school settings, such as the cafeteria, hallways, office,‬

‭and restrooms. School-wide matrices are located throughout the campus to‬

‭assist and reinforce the expected behaviors.‬
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‭Kelley Elementary‬
‭PBIS Mission Statement‬

‭Our implementation of PBIS can be read in our mission statement:‬
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‭PBIS Team Members‬

‭Tier 1‬

‭We have made it a priority to make sure that all grade levels‬

‭and stakeholders are represented as a part of our PBIS Tier 1 team. Each member of‬

‭the team helps maintain the behavior expectations throughout the many different‬

‭locations on our campus by providing positive feedback and reinforcements to our‬

‭students.‬

‭The PBIS Tier 1 team meets on a monthly basis to discuss a variety of behavioral‬

‭methods, interventions, and/or strategies that could further support our positive‬

‭school climate. The PBIS team also provides support for teachers who would like‬

‭additional ideas to implement PBIS strategies in and out of the classroom.‬

‭Tier 2 & 3‬

‭The Tier 2 team provides assistance and works with‬‭teachers in order to provide‬

‭appropriate interventions for students having difficulties following our three behavior‬

‭expectations. The Tier 2 team will consistently use data for decision making and will‬

‭conduct on-going progress monitoring. All data is shared with stakeholders that work‬

‭with the identified student(s) and together, will implement interventions as‬

‭appropriate. It is imperative that parents also be involved in this process.‬

‭The PBIS Tier 2 team meets twice a month to either: a) review and discuss the‬

‭progress of students receiving Tier 2-3 interventions and/or supports or, b) discuss and‬

‭review new Request for Assistance (RFA) submitted to the team.‬

‭Each team consists of different members of our staffing and school community.‬

‭Having this diversity on our teams helps provide the best support system possible‬

‭within our school and for our students.‬
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‭Team‬
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‭Positive Behavior‬
‭Acknowledgement‬

‭System‬
‭Research has shown that positive reinforcement is one of the best ways to‬

‭change negative behavior and to maintain positive behavior.  Kelley staff‬

‭works diligently to make sure that all students who demonstrate positive‬

‭behaviors are recognized.‬

‭All staff at Kelley Elementary are able to acknowledge student’s positive‬

‭behavior throughout the school day and throughout the school building with‬

‭the use of verbal praise, Kelley Cash, and/or digital points using PBIS Rewards.‬

‭What is Kelley Cash?‬

‭●‬ ‭Part of PBIS is the use of consistent positive reinforcement of appropriate‬

‭behavior.  All staff members who observe students demonstrating the‬

‭school behavior expectations (Kindness, Effort, Safety) will issue the‬

‭students Kelley Cash.‬

‭●‬ ‭Students are rewarded Kelley Cash when they are modeling kindness,‬

‭showing effort, and/or being safe in any area of the school, inside and‬

‭outside of the child’s classroom. This‬

‭recognition can come from all staff members‬

‭who witness the child demonstrating the‬

‭expectation.‬

‭●‬ ‭Kelley Cash can be saved and/or spent in‬

‭the Kelley KEyS Store for a variety of treats such‬

‭as stickers, books, pencils, etc.‬

‭●‬ ‭The Kelley KEyS Store is open for the students on‬

‭the first and third Friday of every month‬

‭(a schedule is provided to teachers; store opening‬

‭may change due to unforeseen circumstances).‬
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‭What are PBIS Rewards and digital points?‬

‭●‬ ‭PBIS Rewards is a digital online program that provides an automated‬

‭schoolwide PBIS management system. The system simplifies the‬

‭implementation and tracking of the PBIS framework within our school. We‬

‭use this system to reward the students  and keep track of referrals and‬

‭interventions.‬

‭●‬ ‭PBIS Rewards is easy to use, fun for both students and staff and provides‬

‭accountability for everyone in the school.‬

‭●‬ ‭Similar to Kelley Cash, PBIS points are given to students when they exhibit‬

‭the school expectations.‬

‭●‬ ‭Teachers have the ability to display PBIS Rewards in the classroom so‬

‭students can see how many points they have earned.‬

‭●‬ ‭Students can use those points, along with their Kelley Cash, to spend in the‬

‭Kelley KEyS Store for a variety of treats.‬
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‭Area Specific Matrices‬

‭The foundation of PBIS at Kelley Elementary‬‭centers around‬

‭three behavior expectations:‬‭Kindness, Effort,‬‭and‬‭Safety‬‭.  Each behavior‬

‭expectation is explicitly taught for specific settings at the school. Students are‬

‭provided with a clear understanding of expected school behaviors in a variety‬

‭of school settings so that their time at school can be as positive as can be.‬

‭School-wide matrices are located throughout the campus to assist and‬

‭reinforce the expected behaviors. You may find the following specific matrices‬

‭on pages 9-10 in their proper location on our school site, but on a larger scale.‬

‭Our system is consistent and predictable, so if your child has earned a‬

‭consequence, please support the decision and do all you can to have your‬

‭child take responsibility for their actions. Your child will be told the reason for the‬

‭consequence and they should be able to tell you what occurred. If you have‬

‭any questions regarding the situation, please contact the classroom teacher‬

‭and/or school administration.‬

‭Home Matrix‬
‭To further support you at home, we have provided a Home‬

‭Matrix that you may use. The‬‭PBIS Home Matrix‬‭on page‬‭12 can help maintain‬

‭behavior expectations at home. Feel free to create a behavior matrix of your‬

‭own using the behavior expectations (Kindness, Effort, Safety). List all the‬

‭routines that are done in your home and then list the behaviors that you wish to‬

‭see in each setting. There is a blank matrix for you to use on page 13.‬
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‭Parents Role in PBIS‬
‭By working together, parents and staff at Kelley Elementary‬

‭will reinforce the necessary skills for the students to grow into becoming‬

‭respectful and productive citizens. Home and school communication are a‬

‭must‬‭when it comes to providing a consistent environment with high, but‬

‭reasonable expectations. Your help with PBIS is very important and your support‬

‭sends an important message to your child that we are working together as a‬

‭team to help them be successful in school. Below are some suggestions of how‬

‭you can help support your child at home with the use of the school’s‬

‭expectations:‬

‭●‬ ‭Please spend time reviewing the‬‭Kelley KEyS‬‭behavior‬‭expectations with‬

‭your child and what it looks like in ALL areas of the school‬

‭●‬ ‭Please remind your child of the‬‭Kelley KEyS‬‭expectations‬‭each day before‬

‭they leave for school:‬

‭Modeling Kindness, Showing Effort, & Being Safe‬

‭●‬ ‭When your child arrives home from school, talk with them about their day‬

‭and ask if they earned Kelley Cash, digital points,  or positive praise.‬

‭o‬ ‭Ask your child what they did to earn the Kelley Cash, digital points, or‬

‭positive praise‬

‭o‬ ‭Give them additional praise and reinforcement for these behaviors‬

‭●‬ ‭Use the same language at home that is being used at school.‬
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‭Documenting Behaviors‬

‭Behavior documentation allows everyone involved to have ongoing‬

‭communication about students’ progress toward following school‬

‭expectations. Through the documentation we are able to better assess each‬

‭students’ individual needs and provide specific lessons, interventions, strategies,‬

‭and/or support.‬

‭We understand the difference between universally unacceptable and‬

‭situationally inappropriate behaviors and take responsibility for teaching what is‬

‭wanted at school without devaluing what may be acceptable at home or in‬

‭the community.  Behaviors determined to be unacceptable in the school‬

‭setting must be grounded in actual purpose (ex. To keep students safe).‬

‭When students do not follow the outlined schoolwide discipline plan, they‬

‭will receive consequences based on the philosophy of progressive discipline.‬

‭Progressive discipline‬‭uses a consistent approach‬‭that starts with pre-stage‬

‭interventions to help the student get back on track with following the rules,‬

‭routines, and expectations of the school. The next step would be implementing‬

‭Proactive, Instructive, and/or  Restorative Practices‬‭for chronic minor offenses.‬

‭Teachers can intensify/modify the practices and document the student‬

‭response.‬

‭If the student continues to have difficulty following the rules, routines, and‬

‭expectations of the school, minor consequences to a more severe‬

‭consequence (for chronic offenses) will be implemented.‬
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‭●‬ ‭Pre-Stage Interventions‬‭:‬

‭o‬ ‭I‬‭n order to maximize student instructional time, we‬‭encourage staff to deal with‬

‭classroom managed behavioral issues in the classroom as much as possible.‬

‭Kelley Elementary has developed a clear discipline plan, in which teaching‬

‭expectations and routines, incentives for positive behavior, and clear classroom‬

‭responses to problem behavior for the classroom have been laid out.‬

‭●‬ ‭Proactive, Instructive, and/or Restorative Practices‬‭:‬
‭o‬ ‭Staff will implement Proactive, Instructive, and/or Restorative Practices for‬

‭additional support to the Pre-Stage Interventions with students who require‬

‭additional support. Staff will use the Tier 1 Intervention Log to document their‬

‭progress.‬

‭●‬ ‭Minor Referral‬‭:‬
‭o‬ ‭Staff will use the Minor Referral form in the PBIS Rewards System to log any minor‬

‭discipline issues that they can handle in the classroom once they have‬

‭implemented pre-stage interventions and the Proactive, Instructive, and/or‬

‭Restorative Practices with the student, but the student is non-responsive to those‬

‭interventions and supports. The student will have‬‭four opportunities‬‭to correct the‬

‭negative behavior/s.‬

‭●‬ ‭Major Office Referral‬‭:‬

‭o‬ ‭Staff will use the Major Referral form in the PBIS Reward System and log any‬

‭major discipline. Once the administration receives a major office referral, they‬

‭will determine the extent of the interventions to use. Interventions will include,‬

‭but are not limited to, student conference, time in office, community service,‬

‭parent contact, parent conference, etc. If behavior patterns continue, Tier 2‬

‭Team will meet to discuss supports and/or interventions needed to provide‬

‭additional student support. Parent contact will be made by an administrator.‬
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‭Pre-Stage Interventions‬
‭In order to maximize student instructional time, the teachers will deal with‬

‭classroom managed behavioral issues in the classroom as much as possible.‬

‭The diagram below provides a few pre-stage interventions teachers will‬

‭implement to respond to behavioral issues that arise in their classroom or areas‬

‭where they are supervising. When correcting student behavior, they will use the‬

‭lowest intensity/level of response needed to support student learning and‬

‭change the unexpected behavior.‬
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‭Definitions of Pre-Stage‬
‭Interventions‬
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‭Proactive, Instructive,‬
‭and Restorative Practices‬

‭PROACTIVE‬
‭PRACTICES‬

‭INSTRUCTIVE‬
‭PRACTICES‬

‭RESTORATIVE‬
‭PRACTICES‬

‭Create a positive‬
‭physical and‬

‭emotional setting‬
‭where students are‬

‭encouraged to‬
‭actively engage both‬

‭socially and‬
‭academically.‬

‭Equip students with the‬
‭specific skills needed‬

‭to be socially and‬
‭academically‬

‭successful.‬

‭Create a community‬
‭where members feel‬

‭safe to build, maintain‬
‭and repair‬

‭relationships.‬

‭●‬ ‭Room Environment‬

‭●‬ ‭Positive Contacts‬

‭●‬ ‭Classroom‬

‭Expectations‬

‭●‬ ‭Proximity‬

‭●‬ ‭Active Supervision‬

‭●‬ ‭Regulation‬

‭Strategies‬

‭●‬ ‭Opportunities to‬

‭Respond (OTR)‬

‭●‬ ‭Student Choice‬

‭●‬ ‭Instruction‬

‭●‬ ‭Procedures &‬

‭Routines‬

‭●‬ ‭Pre-Corrections‬

‭●‬ ‭Acknowledgement‬

‭●‬ ‭Correction‬

‭●‬ ‭Affective‬

‭Statements‬

‭●‬ ‭Restorative‬

‭Questions/‬

‭Conversations‬

‭●‬ ‭Community‬

‭Building Circles‬
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‭Definitions of Minor Behaviors‬

‭NOTE: Repetitive minor incidents that normal classroom consequences are not addressing may be‬

‭considered office-managed behavior.‬
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‭Behavior Types‬ ‭Definition‬ ‭Examples‬

‭Defiance‬ ‭Student engage in brief or low‬
‭intensity failure to respond to adult‬
‭requests‬‭.‬

‭Not following directions, not‬
‭completing‬‭classwork, telling, "no,"‬
‭rolling‬‭eyes‬‭,‬‭ignoring requests, etc‬‭.‬

‭Disruption‬ ‭Student engages In low-intensity, but‬
‭inappropriate disruption.‬

‭Humming‬‭,‬‭tapping, blurting out,‬
‭playing with items‬‭,‬‭talking‬‭,‬
‭horseplay, etc‬‭.‬

‭Inappropriate‬

‭Language‬

‭Student verbalizes or writes using‬
‭language that is‬‭inappropriate‬
‭for school.‬

‭Name calling, cursing, written or‬
‭verbal  insults‬‭,‬‭etc‬‭.‬

‭Physical‬
‭Contact‬

‭Student engages in non-serious‬‭,‬‭but‬
‭inappropriate‬‭physical‬
‭contact‬‭.‬

‭Pushing, pulling, spitting‬‭,‬
‭accidental hitting, horseplay,‬
‭etc.‬

‭Property‬
‭Misuse‬

‭Low-‬‭intensity‬‭misuse of property.‬ ‭Littering‬‭,‬‭erasable writing on‬
‭property‬‭,‬‭breaking pencils‬‭,‬‭etc.‬

‭Technology‬

‭Violation‬

‭Student engages in low-intensity‬
‭misuse of any school technology‬‭.‬

‭Use of technology without staff‬
‭permission, improper handling of‬
‭equipment, not following staff‬
‭directions when using technology,‬
‭etc.‬

‭Theft‬ ‭Student is‬‭in‬‭possession of‬‭having‬
‭passed on, or being  responsible‬
‭for removing someone else's‬
‭property.‬

‭Taking pencils‬‭,‬‭erasers‬‭, i‬‭tems of‬
‭little value‬‭.‬



‭Definitions of Major Behaviors‬
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‭Behavior‬

‭Types‬

‭Definition‬ ‭Examples‬

‭Abusive‬

‭Language,‬

‭Harassment,‬

‭Teasing‬

‭Repeated verbalizing or writing using language‬
‭that is inappropriate for school.‬

‭Student engages in del‬‭i‬‭vering disrespectful‬
‭messages (verbally‬‭,‬‭written, gesture) to‬
‭another person that include threats and‬
‭intimidation‬‭;‬‭obscene gestures‬‭,‬‭pictures‬‭,‬‭or‬
‭written notes‬‭.‬

‭Repeated name calling, cursing‬‭,‬‭written or‬
‭verbal insults‬‭.‬‭Negative comments based on‬
‭race‬‭,‬‭religion‬‭,‬‭gender, age‬‭,‬‭and/or national‬
‭origin‬‭;‬‭sustained or intense attacks  based on‬
‭ethnic origin‬‭,‬‭disabil‬‭i‬‭ty‬‭,‬‭or other personal‬
‭matters‬‭.‬

‭Alcohol‬‭,‬

‭Tobacco‬‭,‬‭Drugs‬

‭Student is in possession of‬‭,‬‭distributing‬‭,‬‭or‬
‭using alcohol, tobacco, vaping, and/or‬
‭drugs.‬

‭Disrespect‬‭,‬

‭Defiance‬

‭Refusal to follow directions‬‭,‬‭talking back‬‭,‬‭or‬
‭socially rude interactions‬‭.‬

‭Repeated minor behaviors‬‭,‬‭or behavior that‬
‭sustain over a long period of time‬‭,‬‭or with‬
‭greater intensity‬‭.‬

‭Disruption‬ ‭Behavior causing an interruption in a class or‬
‭activity‬‭.‬‭Disruption includes‬‭sustained loud‬
‭talk‬‭,‬‭yelling or screaming, noise with materials‬‭,‬
‭horseplay or roughhousing‬‭,‬‭and/or‬‭sustained‬
‭out-of‬‭-‬‭seat behavior.‬

‭Sustained behaviors such as‬‭:‬

‭Yelling/screaming (verbal fighting)‬‭,‬
‭crying‬‭,‬‭tantrums‬‭,‬‭etc‬‭.‬

‭Fighting‬‭,‬

‭Physical‬

‭Aggression‬

‭Intentional‬‭actions involving serious physical‬
‭contact where injury may occur‬‭.‬

‭Hitting‬‭,‬‭kicking, punching‬‭,‬‭scratching‬‭,‬‭hair‬
‭pulling‬‭,‬‭biting that requires a nurse‬
‭evaluation of the victim‬‭,‬‭etc‬‭.‬

‭Leaving‬
‭School‬
‭Property‬

‭Student leaves the school building‬
‭without permiss‬‭i‬‭on‬‭,‬‭or stays out of class‬‭.‬

‭Student e‬‭x‬‭its the building without‬
‭permiss‬‭i‬‭on‬‭,‬‭student refuses to re-enter‬
‭the building after recess or an outdoor‬
‭activity‬‭.‬

‭Theft‬ ‭Student‬ ‭in‬ ‭possession‬ ‭of,‬ ‭having‬ ‭passed‬ ‭on,‬
‭or‬ ‭being‬ ‭responsible‬ ‭for‬ ‭removing‬ ‭someone‬
‭else’s property.‬

‭Repeated minor behaviors‬‭,‬‭or taking  items‬
‭of s‬‭i‬‭gnificant value.‬

‭Weapons‬ ‭Student is in possess‬‭i‬‭on of a knife or gun‬
‭(or an object readily capable of causing‬
‭bodily harm)‬‭.‬

‭Student has a knife or gun‬‭; or a student‬‭uses‬
‭an alternative object with the  purpose of‬
‭inflict‬‭i‬‭ng harm to others‬‭.‬

‭Vandalism‬‭,‬

‭Property‬

‭Damage‬

‭Student participates in an activity that results‬
‭in the destruction or disfigurement of property‬
‭causing extensive damage.‬

‭Repeated minor behaviors‬‭,‬‭damage  that‬
‭can't be easily f‬‭ix‬‭ed o‬‭r‬‭cleaned‬‭.‬



‭grid‬

‭23‬



‭24‬



‭Parent & Student Request‬‭for Assistance‬

‭Kelley Elementary would like to make sure that all students‬

‭and parents are provided with support if needed. With the large number of‬

‭students and families that are a part of the Kelley Elementary community, it can‬

‭be difficult for staff to know when a student or parent may need support.‬

‭If you are a parent or family member and feel that your child or a child‬

‭you know that attends Kelley is in need of assistance that is beyond what the‬

‭teacher has been able to provide, we encourage you to fill out the‬‭Parent‬

‭Request for Assistance‬‭form (ask the front office‬‭for a form or your child’s‬

‭teacher) and turn it in.‬

‭If you are a student that attends Kelley and feel that you or someone you‬

‭know is in need of assistance, whether it be for academics or emotional‬

‭support, we encourage you to fill out the‬‭Student‬‭Request for Assistance‬‭form‬

‭(ask the front office for a form or your child’s teacher) and turn it in.‬

‭The Tier 2 team will review the form, make contact with whomever‬

‭requested the assistance (the team has‬‭3 days to respond‬‭from the time the‬

‭form is accepted), and will take one of the following steps:‬

‭●‬ ‭Hold a meeting with the Tier 2 team, teacher of the students’ parent and/or‬

‭student, and possibly the parent and/or student who submitted the request‬

‭●‬ ‭come up with strategies, interventions, and/or a support system for that‬

‭particular situation‬

‭●‬ ‭create an action plan‬

‭●‬ ‭provide resources that can assist with that particular situation‬

‭●‬ ‭refer student/parent to other resources that may better assist with situation if the‬

‭school is unable to provide sufficient or adequate assistance‬

‭Below are samples of the Parent Request for Assistance and Student Request for‬

‭Assistance forms.‬

‭25‬



‭Parent‬
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‭Options for Tier 2 Interventions‬
‭Kelley Elementary offers a variety of interventions‬‭to help support the‬

‭students and their needs. The PBIS Tier 2 Team will hold a meeting and invite‬

‭parent(s), family members, the student, the student’s teacher, and/or anyone‬

‭who could help support the student being referred.‬

‭Not all interventions are the same and used for the same purpose. The‬

‭intervention chosen for the student is intentionally chosen for them because it‬

‭will address the specific needs of that student and help support them.‬

‭Here is a list of Tier 2 Interventions that we have implemented here at‬

‭Kelley Elementary. Please be aware that these are not the only ones that we‬

‭provide. Depending on the support the student needs, the Tier 2 Team will‬

‭research and find evidence-based interventions that will best support the‬

‭student so that they are successful.‬

‭On the next few pages, you will find descriptions and samples for a few of the‬

‭interventions listed above.‬
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‭Interventions & Supports‬

‭Check in Check out‬
‭(CICO)‬

‭Behavior Contracts‬

‭Token Boards‬

‭Class Pass‬

‭First/Then Board‬

‭Lunch Mentor‬

‭Silent Mentoring‬

‭Structured Breaks‬

https://docs.google.com/presentation/d/1_pv6nRTL3inUJWFAk_hev8htIzPLsxd3ixcHW1BYiFU/edit?usp=drive_link
https://docs.google.com/presentation/d/1_pv6nRTL3inUJWFAk_hev8htIzPLsxd3ixcHW1BYiFU/edit?usp=drive_link
https://docs.google.com/presentation/d/1MYi7qItCkxnRkSDADxWJ25re2HNTHr_T1UFkDQWAQG4/edit#slide=id.g1ec91fb970e_0_144
https://docs.google.com/presentation/d/19vwIRH63isJJQf-XRU3GfGzny24-u936GHXo0p0bJRE/edit#slide=id.g1ec91fb970e_0_127
https://docs.google.com/presentation/d/1VC8oS61JVepOJmHGkqNKwNKMVdbdOrMyJ8DUkrWI8Kc/edit#slide=id.g248e7888144_0_0
https://docs.google.com/presentation/d/1UgzqqGFT26HVlw0s_Jtp3D-o44Lh6eIY3edjPlLPX7U/edit#slide=id.g1ec91fb970e_0_127
https://docs.google.com/presentation/d/1Zf5vums-uGk6wtOl1b6QnWN788Xr0lYxdpfutnyEh1c/edit#slide=id.g1ec91fb970e_0_127
https://docs.google.com/document/d/1JhgyDh3-5ZjRSi-dwfPOSMzZl-FDGVtLqHzze-PtBHk/edit?usp=drive_link
https://docs.google.com/document/d/1-rldWs4T4157Rt5DaVoJ9UDnNerezzeYMcgE9hs4i3w/edit


‭Check-in/Check-out‬
‭What is‬

‭Check-In/Check-Out‬
‭Benefits of‬

‭Check-In/Check-Out‬
‭Implementation:‬

‭Check-In/Check-Out‬

‭●‬ ‭A systematic,‬
‭evidence-based Tier 2‬
‭intervention that addresses‬
‭common classroom‬
‭behavior challenges.‬

‭●‬ ‭It is an opportunity for a‬
‭student and an adult to‬
‭work together to improve‬
‭student behavior.‬

‭●‬ ‭A way to give a student‬
‭positive attention and‬
‭decrease negative‬
‭attention seeking‬
‭behaviors.‬

‭●‬ ‭Provides opportunities for‬
‭educators to teach‬
‭behavior expectations and‬
‭provide positive‬
‭reinforcement and‬
‭feedback.‬

‭●‬ ‭Connects students with a‬
‭positive adult on campus,‬
‭building a sense of‬
‭belonging‬

‭●‬ ‭Increases structure,‬
‭positive and corrective‬
‭feedback‬

‭●‬ ‭Creates opportunities for‬
‭students to build‬
‭self-awareness and‬
‭accountability‬

‭●‬ ‭Allows the student to learn‬
‭how to self-monitor and‬
‭self-correct their behavior‬

‭According to Panorama‬
‭Education, it also:‬

‭●‬ ‭Reduces rates of office‬
‭discipline referrals‬
‭(behavior incidents)‬

‭●‬ ‭Reduces rates of mild‬
‭disruptive behaviors‬

‭●‬ ‭Increases academic‬
‭engagement and prosocial‬
‭behaviors‬

‭●‬ ‭The CICO facilitator checks in‬
‭with the student in the‬
‭morning. The facilitator‬
‭provides the student their‬
‭Daily Point Sheet (DPR) and‬
‭reviews the behavior goal‬
‭with the student. They create‬
‭a goal for how many points‬
‭the student is aiming to earn‬
‭that day. The student is‬‭briefly‬
‭given guidance‬‭and‬
‭encouragement for a positive‬
‭and productive day.‬

‭●‬ ‭The student will take their DPR‬
‭to their teacher. The teacher‬
‭will review their behavior in‬
‭class, and give them positive‬
‭praise for good behavior or‬
‭suggestions for redirection.‬
‭The teacher will award points‬
‭throughout the day.‬

‭●‬ ‭Before the end of the day, the‬
‭student will check out with‬
‭their facilitator. They will tally‬
‭the points and talk briefly‬
‭about the behavioral‬
‭strengths and struggles of the‬
‭day. If applicable, the student‬
‭receives a token/award if goal‬
‭is met.‬

‭●‬ ‭The student will take the DPR‬
‭home to show their‬
‭parent/caregiver. The‬
‭parent/caregiver should have‬
‭an encouraging discussion‬
‭with their student over if the‬
‭goals were met or not.‬

‭●‬ ‭The coordinator and/or‬
‭facilitator will monitor‬
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‭progress and if the student‬
‭meets their goals (specified‬
‭number of weeks of agreed‬
‭percent goal), CICO will be‬
‭faded. CICO forms will be‬
‭discontinued and the‬
‭facilitator will continue to‬
‭informally meet with the‬
‭student to monitor continued‬
‭progress.‬

‭Sample DPR Sheet‬
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‭Behavior Contracts‬
‭What are Behavior‬

‭Contracts‬
‭Benefits of Behavior‬

‭Contracts‬
‭Implementation:‬

‭Behavior Contracts‬

‭●‬ ‭A behavior contract is a‬
‭written agreement between‬
‭the child, the child's teacher,‬
‭and the parent/caregiver.‬

‭●‬ ‭It outlines expectations for‬
‭the child’s behavior‬

‭●‬ ‭It lays out any specific‬
‭behaviors the child‬
‭struggles with or is working‬
‭on, along with goals for‬
‭those behaviors.‬

‭●‬ ‭Outlines the rewards and‬
‭consequences for meeting‬
‭or not meeting goals‬

‭●‬ ‭It can take many forms‬
‭(formal agreement, sticker‬
‭chart, etc.)‬

‭●‬ ‭It can improve‬
‭communication between‬
‭home and school‬

‭●‬ ‭Behavior expectations are‬
‭clear, so there’s no room‬
‭for misinterpretations‬

‭●‬ ‭Helps motivate the child to‬
‭improve their‬
‭self-monitoring and‬
‭self-control skills‬

‭●‬ ‭Focus on positive‬
‭behaviors‬

‭●‬ ‭Build positive relationships‬
‭with child and teacher‬

‭●‬ ‭Makes child more‬
‭accountable for their‬
‭actions‬

‭●‬ ‭Provides valuable‬
‭feedback for the child‬

‭●‬ ‭Can be created any time‬
‭during the school year‬

‭●‬ ‭Can be adjusted at any‬
‭time‬

‭●‬ ‭Preparation‬
‭a.‬ ‭Choose 1-2 problem‬

‭behaviors that you want‬
‭to see changed‬

‭b.‬ ‭Determine who will‬
‭implement the contract‬
‭(usually it’s a team effort‬
‭between student, teacher,‬
‭and caregiver)‬

‭●‬ ‭Negotiate with the student‬
‭a.‬ ‭Involve the student:‬

‭Create the contract with‬
‭the student and caregiver‬
‭to have buy-in from‬
‭everyone. This will help‬
‭build positive‬
‭relationships,‬
‭connections, and trust.‬

‭b.‬ ‭Define the expected‬
‭behavior(s) or goal(s):‬
‭These should be based‬
‭on data collected. What‬
‭are the criteria?‬

‭c.‬ ‭Decide upon reinforcers:‬
‭What will the student earn‬
‭for performing the‬
‭expected behavior?‬
‭Student and caregiver‬
‭input is important. This‬
‭will make the reinforcer‬
‭appealing for the student‬
‭and increase the want to‬
‭earn it.‬
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‭d.‬ ‭Plan for corrective‬
‭consequences:‬‭Reteach,‬
‭model and/or roleplay the‬
‭expected behavior with‬
‭the student. Avoid‬
‭punishment or taking‬
‭away things.‬
‭Consequences should‬
‭teach the expected‬
‭behavior. When the‬
‭student cannot earn the‬
‭reinforcer, consider‬
‭whether:‬

‭i.‬ ‭The criteria is too‬
‭high‬

‭ii.‬ ‭The student does not‬
‭have the skills‬

‭iii.‬ ‭The reinforcer is not‬
‭motivating enough for‬
‭the student‬

‭●‬ ‭Follow up‬
‭a.‬ ‭Monitor the contract:‬

‭Provide the reinforcer‬
‭when earned and‬
‭corrective consequence‬
‭when the expected‬
‭behavior is not‬
‭demonstrated.‬

‭b.‬ ‭Revise if necessary:‬‭As‬
‭the student makes‬
‭progress, revise the‬
‭contract by increasing‬
‭the criterion or‬
‭addressing another‬
‭problem behavior.‬
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‭Samples of Behavior Contracts‬
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‭Token Board‬
‭What is a Token Board‬ ‭Benefits of a Token Board‬ ‭Implementation: Token Board‬

‭●‬ ‭Token boards are a tool to‬
‭help children learn, develop‬
‭new skills, and promote‬
‭positive behaviors.‬

‭●‬ ‭It is a visual and tangible‬
‭behavior acquisition‬
‭system, which involves‬
‭giving the child a “token”‬
‭when they display the‬
‭desired behavior or goal‬
‭they are working towards.‬

‭●‬ ‭These tokens are‬
‭accumulated on a board‬
‭and can be exchanged for‬
‭a stronger reinforcer,‬
‭making it a perfect example‬
‭of a secondary reinforcer.‬

‭●‬ ‭They are a positive‬
‭reinforcement tool that‬
‭encourages a child to work‬
‭towards a specific purpose‬
‭or task‬

‭●‬ ‭Serves as a motivator and‬
‭encourages a child to‬
‭continue to exhibit correct‬
‭responses/behaviors or‬
‭completing tasks‬

‭●‬ ‭Leads to a sense of‬
‭accomplishment and‬
‭building of self-esteem‬

‭●‬ ‭Helps to build behavioral‬
‭momentum‬

‭●‬ ‭Visual reinforcement (the‬
‭act of adding tokens to a‬
‭board and also the board‬
‭itself is a visual aid)‬

‭(Adult: Identify the specific‬
‭behavior(s) or goal(s) you want to‬
‭encourage in the child.)‬

‭1.‬ ‭Allow the child to choose‬
‭one reinforcer from a choice‬
‭board.‬

‭2.‬ ‭Each time the child exhibits‬
‭or completes the target task‬
‭or behavior, name the‬
‭behavior (e.g. “great job at‬
‭sitting quietly in your seat!”),‬
‭hand the child a token, and‬
‭ask them to place it on the‬
‭token board.‬

‭3.‬ ‭When the token board is full,‬
‭give the child the identified‬
‭reinforcer and reset the‬
‭board for use again.‬

‭When First Implementing a Token‬
‭Board:‬

‭1.‬ ‭Begin with the token board‬
‭that is almost complete. For‬
‭example, if using a board‬
‭with 5 tokens, pre-load the‬
‭board with 4. When the‬
‭student performs the‬
‭desired behavior, place the‬
‭last token on the board and‬
‭immediately reinforce the‬
‭child. Always place the token‬
‭on the board in view of the‬
‭child and pair with a verbal‬
‭reinforcement each time.‬

‭2.‬ ‭As the child becomes more‬
‭familiar with the token‬
‭board, reload the board with‬
‭fewer tokens until you reach‬
‭the student’s current ability‬
‭level. The goal is to start with‬
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‭an empty board.‬
‭3.‬ ‭When introducing the token‬

‭board, the adult may‬
‭manipulate the board and‬
‭tokens. As the child’s‬
‭understanding of the token‬
‭board increases, allow the‬
‭child to manipulate the‬
‭board and tokens.‬

‭Sample Token Boards‬
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